
  
LEADING, LOVING AND LEARNING
Serving in the love of Christ
“I am among you as one who serves”
(Luke: 22-27)

LEADING, LOVING AND LEARNING ANTHOLOGY 

Then a cloud formed, overshadowing them, and a voice came out of the cloud, 
“This is My beloved Son, listen to Him!”  (Mark 9:7)

“Mindfulness makes every act a sacred act.”  (Sr. Joan Chittister, Aspects of the Heart, 2012)

As a community of leaders and learners supported in the love of Christ, Dufferin-Peel Catholic District School 
board’s instructional team is ever mindful of equity, diversity, inclusion, leading, loving and learning for all. 

Through a collective lived commitment to shared beliefs and shared priorities, our Catholic Board Plan places 
student voice, well-being, engagement and achievement at the center. The stories in this Leading, Loving and 
Learning Anthology focus on all learners; “each one called by name” (Isaiah 43:1).  

Our stories, collective inquiry conversations and theories of action demonstrate and celebrate learning 
opportunities that move all students forward toward realizing their vocation through the Ontario Catholic School 
Graduate Expectations.   Being mindful to our commitments means we take time to pause, reflect, renew and 
focus with intention. This act of intentional mindfulness, time to focus on the single story or the entire work, are 
opportunities to engage our learning: opportunities to listen, reflect and then move our learning forward.

In the spirit of our Catholic Board  Plans and our collective work as Catholic educators and support staff, may our 
shared stories provide opportunities for us to deepen our awareness and understandings of learning, and move 
us  ever forward in a collective journey in support of all learners. 

Sheila McWatters,
Associate Director, Instructional Services
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We believe that each one, created in the image and likeness of God, is called by name into the Dufferin-Peel 
community to realize the Ontario School Graduate Expectations to the fullest extent possible as we all 

journey from the early years to vocation, Catholic Board Learning Plan, 2013-2016

We believe that we are called to support all throughout our journey of life-long learning through growth, 
transformation, and witness: revealing “the hope that is within us” 1(Peter 3:15), Catholic Board Learning 

Plan, 2013-2016, Enhancing Transitional Practices
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As we journey together into the latter half of the 
school year, we take the opportunity to reflect upon 
our personal, professional and spiritual growth and 
perhaps set some new goals.  The theme chosen 
for the upcoming 2014 Catholic Education Week is, 
Catholic Education: Serving in the love of Christ.

As stated by the Ontario Catholic School Trustees’ 
Association (OCSTA), “publicly funded Catholic 
education is a call to service. Regardless of our position 
or our responsibilities within Catholic education, our 
role is a call, birthed in our Baptism, to bring the 
saving message of Jesus Christ into the lives of those 
students whom it is our privilege to serve.” 

What does it mean to truly serve the Lord? How do 
we hear and live this in our own time of challenges? 
Our greatest example of service is found in Jesus 
who said, “… serve the Lord faithfully with all your 
heart; for consider what great things He has done for 
you.”  (1 Samuel 12:24). What a beautiful verse that 
brings a new light to the “co-learning stance.” From 
Scripture, we learn about many examples of service: 

show hospitality to strangers, provide for the needy, 
mentor others.  

The collaborative inquiry work shared in this 
instructional anthology highlights how the work in our 
schools is a response to the needs of the students 
in our schools.  As we love, learn, and lead together 
in Dufferin-Peel, the well-being and achievement of 
each student “called by name” (Isaiah 43:1) is a call 
to service in Catholic education.  Peter addresses the 
importance of serving God in 1 Peter 4:10-11:  “Like 
good stewards of the manifold grace of God, serve one 
another with whatever gift each of you has received. 
Whoever speaks must do so as one speaking the 
very words of God; whoever serves must do so with 
the strength that God supplies, so that God may be 
glorified in all things through Jesus Christ.”

As we continue the work of teaching and learning 
and sharing our many gifts, may the Lord grant us the 
knowledge and abilities, the wisdom and vision to 
serve Him and each other to the glory of God.

SERVING IN THE LOVE OF CHRIST

The Catholic school graduate is expect to be: A responsible citizen who gives witness to Catholic social 
teaching by promoting peace, justice, and the sacredness of human life. Ontario Catholic School Graduate 

Expectations

SERVING IN THE LOVE OF CHRIST

THANK YOU!
Special thank you is extended to Instructional Supervisory Officers, Principals/Vice Principals, including the many 
Catholic School Learning Teams that contributed to this Anthology. While not all submissions appear in this 
volume, working in collaboration with ICT, we will move to publishing all submissions/contributions on-line.  At 
the moment this  anthology is a work in progress.  

Knowing the Learning through Assessment ...p. 3
Responding Through Effective Instruction .......p. 8
Enhancing Transitional Practices .......................p.13

INSIDE THIS EDITION 
Inside this edition is a moment in time, bringing into 
focus lived examples of leading, loving and learning 
within our school communities.



3Learning opportunities and career/life planning must meet the learning strengths, needs, interests and voice 
of all. Catholic Board Learning Plan, 2013-2016, Knowing the Learner Through Assessment

KNOWING THE LEARNER THROUGH ASSESSMENT

A Math workshop held at Father Francis McSpiritt School was a great success with a 
wonderful presenter, Trevor Brown, who provided parents/guardians with practical ideas, 
hands-on activities, and many laughs.  Almost 50 parents/guardians and students didn’t 
want the session to end. Everyone was able to take packages with them at the end of 
the night, to help them practice math at home, including plastic geometric shapes, Geo 

Boards with elastic bands, dice, counters, and handouts with math games and online 
resources that students and parents can practice together.  York and Tyndale Universities 

demonstrated that MATH CAN BE FUN!

PARENTS AND STUDENTS LEARN THAT MATH CAN BE FUN!

What does 
community 

engagement look 
like at your 

school?

FDK PLAY-BASED INQUIRY: KNOWING THE LEARNER

At Bishop Francis Allen, educator 
teams have explored ways to “raise 
the level of play” without making 
it teacher-directed.  Along with our 
School Psychologist, Speech and 
Language Pathologist and Child Youth 
Worker, FDK teams have focused 
on “knowing the learner” through 
observation and interaction during 
play.  
 
The classrooms have provided a 
plethora of opportunities to learn 
about Language, Math and Science 
through children talking and playing 
with each other.  Children’s thinking 
and learning is made visible through the 

study of documentation and by what 
students communicate.  

As a team, we are endeavouring to 
support mature, high quality play.  
Literacy and Numeracy are embedded 
throughout the day in all learning 
contexts.  One of the ways we 
enhance Language and Literacy is by 
sharing books and videos that provide 
background knowledge for students.  
Recently, students have been 
interested in snow forts, structures and 
snowmen.  This has led to an inquiry 
focused on “building Inuksuks” as 
seen in the picture.     

How do we 
utilize the 

environment to 
promote student 

inquiry?

SUPPORTING LITERACY THROUGH 80 DAYS OF READING

Venerable Michael J. McGivney School participated in a special 80 days of reading leading up 
to the January 27th Family Literacy Day. The goal was to promote a love of reading with 
students and build a connection with families through participation in a variety of Literacy 
activities to celebrate and promote reading.  Students used “Reading through the Genres” 
passports and “At Home Reading” logs.  In addition, there was a class book cover contest, 
author visits and classroom visits by guest readers.  The program culminated with a school 
–wide reading hour on Family Literacy Day.  Families have been provided with a variety of 

websites of fun literacy ideas and exciting ways to incorporate reading at home.  

How is literacy 
promoted in your 

school?

BACKw



At St. Hilary School, students are enjoying 21st Century 
learning opportunities including the use of technology. The 
school’s collaborative inquiry is focused on developing 
strategies and providing engaging activities aimed at 

increasing students’ achievement in numeracy. One of 
the strategies which is being utilized in all Grade 3 to 8 
classrooms is the use of GIZMOS – an on-line learning tool 
which is ideal for small group work, individual exploration, 
and whole class instruction using 
SMART Boards and is accessible 
from home. The program 
is one of many tools that 
educators are using to know 
the learners as individuals, 
differentiate instruction and 
cultivate learners’ feelings 
of engagement and academic 
success. 

At Pope John Paul II, we are working 
on several inquiries that explore 
honouring student voice and 

student engagement.  One 
such inquiry involves the 
3-part math lesson and using 
it as one vehicle to increase 

student voice, through peer 
collaboration and the sharing of 

ideas in the classroom.

Teachers are working together among grade partners 
and with the Special Assignment Teacher to explore the 
3-part lesson and ways in which to increase student voice.  
The teachers use shared planning time, or other mutually 
agreed upon times to share strategies and practices 
that are working in the classroom.  Teachers also share 
classrooms, when possible, to allow a greater number 
of students access to technology (i.e. if one classroom 
has a Smart Board, other classrooms are invited into the 

room).  Teachers will sometimes team-teach, or gather the 
students at the end of a unit for a “friendly competition” to 
reinforce concepts, which the students enjoy a great deal.
Teachers have noticed that through strategic pairing, 
students engage in peer teaching/mentoring when 
working with their “elbow partner”.  Teachers use strategies 
such as “think-pair-share”, using stickies to share ideas or 
comments – for example during a Bansho – and using the 
“author’s chair” in math class.  By varying the strategies 
used, as well as strategic pairing, teachers are noticing that 
students are becoming more comfortable in sharing their 
thoughts, ideas, and questions.  They are more willing to 
take risks in math class, and are more receptive to the ideas 
of their peers.  Teachers are also noticing that students 
are becoming better at self-advocating for themselves 
when they are struggling with a particular concept – and 
teachers respond by using guided instruction in a small 
group or conferencing one on one with students.
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Knowing the learner as an individual recognizes and affirms the dignity of all, increases learners’ feelings of 
engagement, sense of hope, and academic success. Catholic Board Learning Plan, 2013-2016, Knowing the 

Learner Through Assessment

KNOWING THE LEARNER THROUGH ASSESSMENT

 What beliefs 
and values about 
student voice are 

widely shared by the 
members of your 

school?

HONOURING STUDENT VOICE THROUGH THE THREE-PART MATH LESSON

KNOWING THE LEARNER THROUGH ASSESSMENT

How do we create
 an environment where 
teachers and students 
are active learners of 

mathematics?



Students and staff at St. Thomas 
More Catholic School are inquiring 
into descriptive feedback!  
Students are using the explicit, 
ongoing and timely feedback 
provided by staff in order to 

enhance their understanding and 
application of reading and writing 

s k i l l s .  Teachers have been involved in Teaching 
Learning Cycles (TLCs) in literacy which have been linked 
to the implementation of descriptive feedback at all levels.  
A variety of strategies for providing feedback have been 
shared at staff meetings and divisional meetings.  As this 
is a whole school initiative, all teachers are making this a 
priority in their classes.  Not only classroom teachers, but 
planning time, Core French and Extended French teachers 

are making descriptive feedback a focal point.  Learning 
goals and co-constructed success criteria are at the heart 
of lessons and anchor charts are being used by students 
to self-regulate their learning.  

Staff members have met on a number of occasions so far 
this year to share artifacts of student work and work on 
moderated marking.  Staff have also worked together to 
share how they are using descriptive feedback and what 
it looks like in their classes.  Mrs. Ganko’s grade 2/3 class 
is immersed in a program encompassing descriptive 
feedback and as a result, they have adopted the following 
as their class motto:  Effort plus strategy equals success. 
Although only at the beginning stages of this collaborative 
inquiry, St. Thomas More has begun to see growth in 
student achievement and self-monitoring skills.

At St. Brigid School, teachers and support staff, 
are developing an inquiry based approach to 
learning.  This deepens the understanding 
of all learners and engages the learners to 
share their expertise and knowledge.  It 
also encourages the teachers to share their 
inclusive assessment practices.  Teachers have 
been gathering information from multiple and 
varied diagnostic sources. Through professional 
development, we have become more proficient 
at looking at the whole child when assessing.  
 
As a diverse community, assessment for, as 
and of learning allows teachers to determine 
how well the student is achieving the curriculum 
expectations. Assessment requires knowing 
where the learner is now and where they need 
to go. This information informs our instruction and enables 
all students to learn. Through focused consultation; St. 
Brigid is developing guided math groupings. We plan for 
the inclusion of all students. 
 
Staff meet to determine where the students are by using 
teacher created diagnostic tools in math. This allows them to 
see where the students are and where gaps may be present. 
One of our learning goals is to become more familiar with 

strategies for differentiation in mathematics. We 
are using the curriculum expectations and the 
big idea to construct learning goals. Through 
differentiated instruction, we are shaping the 
learning experience so that it is appropriate 

to the learning of each student. Differentiated 
instruction allows for alternative instruction and 

assessment strategies to be used. Teachers use 
a variety of groupings to meet students’ needs.
  
Staff have all received a copy of Marion Small’s 
Great Ways to Differentiate Mathematics 
Instruction. Teachers continue to use assessment 
for and as learning to indicate and determine 
where the learners are. Teachers are looking at 
the big idea in a mathematics strand. They are 

developing open and parallel tasks to meet the needs of each 
learner. Each student is encouraged to use a growth mindset 
and is given choice, tasks and flexible grouping. Students’ 
mindset plays a key role in math achievement. Students and 
staff believe that abilities can be developed. The students 
have a shared responsibility for learning and at the same time 
building community. 
 
We are getting to know the learner as an individual and 
meeting the needs of the whole child.  
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The Catholic school graduate is expected to be:  “A reflective, creative and holistic thinker who solves 

problems and makes responsible decisions with an informed moral conscience for the common good.”  
 Ontario Catholic School Graduate Expectations.

KNOWING THE LEARNER THROUGH ASSESSMENT

 GIVING A VOICE TO OUR DIVERSE LEARNERS

How do we make 
student thinkng 

visible?

What 
is the role of 

questioning in 
descriptive 
feedback?

             DESCRIPTIVE FEEDBACK



Teachers are focusing on closing the gaps in Number 
Sense so that students can be successful in learning 
Mathematics. Teachers at St. Rita School are providing 
students with regular access to a wide range of 
manipulatives and choice, using a problem-solving 
approach to introduce, practice and consolidate the basic 
Math facts. 
 
With the generous financial support of our Catholic School 
Council and input from our SAT, each classroom has been 
outfitted with a variety of Math manipulatives, including 
a rack for their storage, display and ready access.  Using 
the ‘Tips for Manipulatives Use’, including the ‘Sample 

Activities’ and ‘Recommended 
Websites’, on the EduGAINS 
website, teachers are guided 
on how to effectively choose 
and best use manipulatives 
that will support selected 
Math concepts and allow 
students to represent Math in 
a meaningful way.  
 
Activities are designed to provide students 
with opportunities to explore the same concept using 
their choice of manipulatives, recognizing that individual 
students may use the manipulatives in different ways 
to explore Mathematics. Teachers obtain assessment 
information through formal and informal observations, 
discussions, questioning, tasks done in groups and 
demonstrations that encourage students to articulate what 
they are thinking and to further develop their thinking. 

Boy’s Literacy and the Current Situation
At St. John the Baptist we recognized the need to improve 
reading levels, particularly among boys. EQAO scores 
indicated that boys consistently scored lower 
(on average 20% lower) in open- response 
reading comprehension tasks.  By grade 
6, significantly more girls indicated that 
they “like to read” in the EQAO survey.  
How to close that gap and motivate boys 
in particular to read became our school 
Collaborative Inquiry Question.

How the Change Began
Initially, reading incentive programs began school 
wide across all grade levels.  Various initiatives, such as 
additonal computer time and monthly Chapters prizes, 
were motivating rewards. The junior division book club 
called “Battle of the Books” was started, incorporating 
competitive elements to appeal to boys in particular. 
Reading aloud to your class 10 minutes daily was also 
encouraged. We celebrated literacy week with school 
wide activities and a reading “power hour”.  Different male 

authors also came in to present to students. The response 
from students, teachers, and parents was very positive.

 
In January 2014, we revisited the goal and discussed 

how to build on the momentum established. 
The need to improve boys’ responses to 
reading comprehension tasks led to the 
inclusion of accountable talk as a way to 
encourage critical reflections about what 

they read and sharing their ideas. 

What We Learned
Throughout each grade level, teachers 

videotaped student accountable talk conversations 
using open ended questions. Open ended conversations 
led by students gave them the freedom to begin a 
conversation as well as go deeper, thinking critically and 
building on each other’s ideas and opinions.  Boys in 
particular were highly engaged in the conversations. As 
we move forward we are applying what we have learned 
about accountable talk to the 3 Part Math Lesson.
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Ongoing monitoring involves exploring innovative ways of documenting and examining evidence of learning 

to support collaborative school improvement planning, and to take collective action based on local learner 
needs. Catholic Board Learning Plan, 2013-2016, Knowing the Learner Through Assessment

KNOWING THE LEARNER THROUGH ASSESSMENT

MOTIVATING STUDENTS TO READ

What 
questions must 
I consider while 

planning for 
Accountable Talk in 

my classroom?

EXPLORING AND UNDERSTANDING MATHEMATICS USING MANIPULATIVES

How do 
students make 

and communicate 
authentic 

connections in 
their learning?



Students at St. Basil and Sts. Martha and Mary 
schools have been building their knowledge 
of content through student generated 
inquiry questions, scaffolded towards 
curriculum expectations through good pre-
planning, effective questioning, responsive 
mini lessons, conferences, and classroom 
conversations. The quality and depth of 
learning has been amazing. 
 
The teachers at St. Basil and Sts. Martha and Mary, 
are keen on using a variety of assessment strategies 
targeting all areas of the assessment chart, which allow 
for multiple entry points and student differentiation. 
Eager to give it a go, and initially unsure about how to 
assess inquiry, the teachers developed assessment 
strategies that target students’ learning and knowledge 
building. Concept Maps are being used as a means of 
assessment for learning, and then being used again as 
an assessment of learning to evaluate the growth in 
student knowledge.
 
Content knowledge is also being assessed through 
the use of Knowledge Building Circles; student-led 
discussions of new learning, new wonderings, and the 
synthesis of knowledge constructed from each other and 
from responsive mini lessons. Teachers use anecdotal 
observations and checklists that assess communication, 

thinking, and collaborative practices, to 
identify the development of discipline 
specific vocabulary and conventions, as 
well as the links that students are making 
between and to the ideas and knowledge 

of others, and the content of the curriculum. 
 

At St. Basil, student knowledge, is being 
assessed through the use of an inquiry log, a 

diary of thinking the students use to keep track of their 
ideas and where they can apply their critical thinking 
to the ideas of others. The log acts as assessment for 
and as learning, and as student thinking progresses and 
becomes refined, the latest entries in the log can be used 
to assess final content knowledge. While at Sts. Martha 
and Mary, teachers are exploring their use of effective 
questioning and monitoring student progress with a 
‘focus on five’ reflective assessment tool to provide both 
baseline and teaching-learning cycle results.
 
Teachers are also assessing how the students apply the 
knowledge they gain from their inquiry in cumulative 
tasks that require creation, innovation, empathy, and 
citizenship, along with critical and higher order thinking.
 
None of this has been easy, and the teachers have 
modeled true risk taking for the sake of their students’ 
learning, and it has paid off.
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Ongoing monitoring involves exploring innovative ways of documenting and examining evidence of learning 

to support collaborative school improvement planning, and to take collective action based on local learner 
needs. Catholic Board Learning Plan, 2013-2016, Knowing the Learner Through Assessment

KNOWING THE LEARNER THROUGH ASSESSMENT

ASSESSMENT –  WHAT, NO TEST?

What types 
of documentation 
can a teacher use 

to further promote 
student learning?

One of the shared priorities at St. James Catholic Global Learning Centre is knowing the learner, through 
assessment. Our Action Plan focuses on using our assessment data to plan, differentiate, 
set goals, monitor progress and determine next steps that will support our students to 
become not only 21st Century learners but Catholic, globally-conscious leaders of the 
present and future. 
 
Assessment tools include: the checklists, rubrics, self and peer evaluation, IB- 
themed parent-child inquiry reflections, teacher and student led conferences, student 
developed success criteria, virtue-based reflections, and our IB – Ministry Report Cards. 
Assessment is an ongoing process that incorporates student ideas, parent feedback, and 
teacher experience.  Our Catholic Virtues, the Ontario Catholic Graduate Expectations, Growing 
Success and the IB Learner Profile ensure our students are not just 21st Century learners – but 
become Catholic Globally Conscious Leaders.

What 
evidence in your 

inquiry can be used 
to guide and support 

teaching practice?

VARIED ASSESSMENT PROMOTES STUDENT SUCCESS



The grade 6 students at Mary Fix 
Catholic School have been 

actively involved in the 
inquiry process through 
the Science and S.E.S. 
curriculums. In unpacking 

the revised curriculum, 
and in collaboration with 

the teacher-librarian, SAT and 
classroom teacher, the students have 

been enthusiastically exploring topics of interest with a 
focus on co-constructing meaningful questions. Students’ 
questions guided our study, and as teachers, this approach 
takes us a bit out of our comfort zone, because we now 
become one of the learners in the classroom alongside 
our students. During our second inquiry unit of the year 
students watched a video of Inuit people mussel hunting, 
which led to many rich questions and wonderings. Our 
inquiry led us to Mary Ellen Gucciardi, Consultant for 
Alternative Education & First Nations, Metis, and Inuit 
Studies. Ms. Gucciardi had recently returned from a trip to 
Nunavut and volunteered to visit and share her firsthand 
account and personal pictures of her time with the Inuit 

people. We were lucky to have Larry McLeod, Anishinaabe 
Elder, accompany her on this visit and share an authentic 
first-hand perspective on native life.  This experience 
allowed the students to have some of their questions 
answered, but also created new ones, which is what the 
inquiry process is all about.  In the style of our First Nation 
People the students have been taking part in knowledge 
building circles where they present their questions to 
their peers and participate in discussions, building on 
each other’s thoughts and ideas. Students have also 
enjoyed using multi-media to create visual and informative 
presentations to share their learning.

As Christ the King School works through their collaborative inquiry “co-
creating success criteria” Mrs. Gizzi’s Grade 6 students along with Ms. 
Stefler (student teacher) co-create the learning goals and success criteria 
that encompasses the process for learning while engaging all learners to 
learn. The Grade 6 students conducted a school wide 
Eco survey based on environmental issues (such as 
walking to school, use of water bottles etc.) 
and then established graph results through 
a 3 part math lesson and analysis of data 

with the use of the Smart board. The staff of Christ The King School are very proud of 
developing ongoing practices that allow the children self-discovery, self-regulation and 
above all reflection of their learning. It is wonderful to be witness to authentic learning, 
environmental issues and technology all coming together reaching all learners to achieve 
higher success. 
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Effective teaching, learning and assessment incorporate 21st century global perspectives, learning skills, 

content, resources and technologies. Catholic Board Learning Plan, 2013-2016, Responding Through Effective 
Instruction

RESPONDING THROUGH EFFECTIVE INSTRUCTION

RESPONDING TO THE REVISED SES CURRICULUM THROUGH THE                                
CO-CONSTRUCTION OF MEANINGFUL QUESTIONS

What authentic 
opportunities within a 
collaborative inquiry 
can students engage 
in using a variety of 

mediums?

How can we 
use the experience 
of others to inform 
our own inquiry?

GROWING AND LEARNING TOGETHERBACKw



At St. Clare Catholic School, our goal is to create Catholic 
conditions for student engagement, learning and 
achievement.  Our daily school message emphasizes 
“respect for self and respect for others.”  This message is 
the foundation of our faith – the belief that we are all called 
to live our lives by following the example of Jesus.   This 
message is further consolidated by how we “Respond 
Through Effective Instruction” each day.  We seek to build 
an environment of care and inclusion, where students feel 
comfortable to share their thinking with each other. 
 
The continued implementation of the Balanced Literacy 

model (guided reading / guided practice) as effective 
instruction, enables us to be responsive to the needs 
of all students. We endeavor to provide our students 
with multiple opportunities to practice the learning goal 
in order to achieve success.  Our collaborative inquiry 
question focuses our goal of student engagement in their 
learning by co-creating the conditions for learning.  These 
conditions include: develop a deeper understanding of 
Learning Skills and Work Habits through the use of co-
constructed success criteria; use learning goals with 
co-constructed success criteria for teaching and learning 
of critical literacy skills; use accountable talk to clarify 
and solidify student understanding; posted anchor 
charts for student reference; assist students with seeing 
themselves as reflective thinkers in 
the learning process through 
the use of self- assessment 
and make cross-curricular 
connections  to show 
students the value and 
significance  of learning in a 
variety of subject areas.

Recently at St. Catherine of Siena the staff have been 
participating in several co-teaching/co-planning 
sessions as well as student intervention 
meetings.  In keeping with the school’s 
inquiry, ‘If we continue designing effective 
lessons, making use of collaborative work, 
then learners will effectively communicate 
their critical and creative thinking,’ and with a 
focus on Math instruction, the school’s learning 
team have been working closely with SAT support 
and Ministry Student Achievement Officers to support 
these initiatives. Over the course of several weeks, staff 
worked together in grade partners, with resource staff, to 
plan and consolidate their understanding of the three part 
framework in math. As one teacher commented, “The 
hardest thing is trying to teach in a way I never experienced 

as a child.” The staff continue to meet to build on one 
another’s knowledge and experiences. 

 
With support from the Ministry’s Student 
Achievement Officers the staff worked on 
class profiles as part of a student intervention 
initiative for diverse learners. Each teacher 

came to the student intervention meetings 
with a completed class profile, including 

academic and learning indicators. Teachers 
worked with diverse learners with support staff and 

suggestions were discussed for interventions including a 
focus on learning skills. This collaborative effort is meeting 
the individual and unique needs of all students.
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If we continue designing effective lessons, encouraging collaborative work (three-part lesson, guided practice/

guiding reading) in flexible groupings, then learners will effectively communicate their critical and creative 
thinking to develop and apply processes, skills and strategies across disciplines. Catholic Board Learning Plan, 

2013-2016, Responding Through Effective Instruction

RESPONDING THROUGH EFFECTIVE INSTRUCTION

MEETING STUDENT NEEDS THROUGH CO-TEACHING AND CO-PLANNING

How can 
activations be 
designed with 

multiple entry points 
for a range 
of learners?

How are  
our academic 

practices embracing 
a growth 
mind-set?

COLLABORATIVE INQUIRY QUESTIONS



During a grade eight assignment 
on “Shark-Tank”, the students 

of St. Jerome were invited 
to develop a written 
business plan to sell and 
defend a new product 

that they developed. 
The project included an 

executive summary, a 
business description, the 

actual product, market analysis, 
marketing of the product, an operational and financial 
plan. The students co-constructed the success criteria 
and were able to peer assess with ease. The descriptive 
feedback was very specific allowing the students to 
recognize the next steps that were needed to improve 
their achievement. 
 
We are proud of the way the students were able to 
confidently present their products and how they were 
able to share their thinking processes. It was obvious by 
their creativity and enthusiasm that the students were 
truly engaged in the assignment. The project integrates 

the expectations from the Language curriculum, including 
written, oral and media components. The students were 
also asked to include in their project the 5 economic 
questions of a mixed economy in Canadian Geography, 
thus including Geography expectations as well. The 
students developed a prototype of their product to share 
during their presentations. The students were challenged 
to develop their entrepreneurial skills and to choose 
concepts that were ethically sound.

St. Christopher staff is well on its way in 
implementing their collaborative inquiry as 
determined by CCCC survey and EQAO 
data. The focus on our collaborative inquiry 
is “How do we ensure the well-being of 
all our students and increase student self-
regulation while meeting the needs of diverse 
learners. 
 
The Junior and Intermediate teachers are collaborating 
with the Arts and Technology consultant in developing 
their theory of action.  The school is partaking in a pilot 
of two programs “Art Links” for grade 4 and Musical 
Futures for grade 7 and 8. All intermediate students are 
working on the creation of a movie with the help of the 

Mississauga Arts Council. Our grade 5 and 6 
students will be working on a project focusing 
on Media Literacy and the Olympics. 
 
By implementing a variety of activities we 
are fostering an environment that is safe, 
caring and inclusive for all, and increased 

camaraderie among students. In collaboration 
with the Arts and Technology consultants, the 

junior and intermediate teachers are focusing 
on opportunities to integrate Extended French and 
mainstream students.  Our intent is to increase student 
engagement leading to a more inclusive environment to 
meet the diverse needs.
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Effective teaching, learning and assessment incorporate 21st century global perspectives, learning skills, 

content, resources and technologies. Catholic Board Learning Plan, 2013-2016, Responding Through Effective 
Instruction

RESPONDING THROUGH EFFECTIVE INSTRUCTION

LEADING, LOVING, AND LEARNING THROUGH THE ARTS

STUDENT WELL-BEING AS IT PERTAINS TO STUDENT SUCCESS AND STUDENT VOICE

How 
do we 

embrace all 
learners?

How do we 
honour student 

voice and develop a 
school culture that 

promotes it?

Serve with faithfulness
“… serve the Lord faithfully with all 
your heart; for consider what great 
things He has done for you.” 

 ~ 1 Samuel 12:24



In deepening awareness of the Catholic Board Learning 
Plan and it’s Shared Priority, responding through effective 
instruction, St. Marguerite d’Youville staff have engaged 
in a co-learning model.
 
Theory of Action: If teachers shift their focus to improve 
their use of descriptive feedback within their current 
assessment strategies (such as learning goals/success 
criteria and 3-part lesson plan) then all learners will 
become more engaged during their learning process. 
This will result in increased success on summative tasks, 
CPTs and final exams.
 
The school team has been able to identify that in order 
to have staff respond through effective instruction it is 
important to have teachers “in action” to understand how 
they can effectively respond to students’ needs when 
using descriptive feedback.  By simulating a numeracy 
activity with staff they were able to be put in the role of 
the student and the role of the teacher.  

 The role of the student was to 
complete the numeracy task 
while the teacher had to 
provide oral descriptive 
feedback during the 
activity.  The members in 
the role of the students 
were able to comment 
to the teacher on the 
quality and usefulness of 
the feedback they received.  
This example of teachers in action 
helped them to experience first-hand what descriptive 
feedback looks like from the vantage of the student.  The 
CSLT then reversed the roles with a literacy activity. By 
creating the “in action” scenario teachers became the 
learners in the simulation.  The importance in allowing 
educators to be the learner will allow them to respond 
more effectively throughout instruction.  

At St. Mark School, students 
are actively involved in their 
learning; co-constructing learning 
goals and success criteria with 
ongoing support, guidance and 
encouragement through the 

descriptive feedback they receive 
by their teachers.  

    “ . . . the boy looked up as he threw 
another starfish:  I just made a difference to that one”
In our vocation and call as educators to recognize that each 
one is called by name, teachers at St. Mark School are working 
as a collaborative community to ensure the diverse learning 
needs of each student is met; that each child’s unique gifts 
are nurtured to their fullness.  Utilizing the inspiration of the 
analogy of the starfish story, we recognize in our school-
wide inquiry, the power of collaboration, in order to make a 
difference in the lives of all learners.  From the story, we take 
the acronym S T A R S, representing an all-encompassing 

school wide inquiry, as we collaboratively work together to 
design and implement effective instruction that is Christ-
centred, differentiated, purposeful and engaging.  
 S represents student voice, providing ongoing opportunities 
for students to be active, responsible participants in their 
own learning.  
T represents the tools, techniques and strategies we 
provide for all learners on a daily basis. This year we continue 
developing the success students attain, as they co-construct 
success criteria and learning goals while responding to 
ongoing descriptive feedback.  
A is the affirmation we provide and the assessment we 
gather, ensuring the whole child is fully understood as we 
analyze data.  
R is responding through effective instruction, so that in 
differentiating instruction and designing effective lessons, 
we are able to reach all students as they achieve their 
learning goals.  All of this in turn leads to 
S for student success . . . making a difference for all.
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If we continue designing effective lessons, encouraging collaborative work (three-part lesson, guided practice/

guiding reading) in flexible groupings, then learners will effectively communicate their critical and creative 
thinking to develop and apply processes, skills and strategies across disciplines. Catholic Board Learning Plan, 

2013-2016, Responding Through Effective Instruction

RESPONDING THROUGH EFFECTIVE INSTRUCTION

MAKING A DIFFERENCE FOR ALL

RESPONDING THROUGH EFFECTIVE INSTRUCTION: 
USING TEACHER/STUDENT ROLE PLAYS

How can we use 
descriptive feedback 

to help students develop 
self-assessment skills and 

become independent 
learners?

What are 
the big ideas that 

connect to student 
experiences?



Full Day Kindergarten continues to bring exciting 
adventures at Blessed John XXIII.  For the students in Mrs. 
Dalli’s and Ms. Kowalska’s class, interest in dinosaurs 
during play time lead to the creation of Dinoland.  
 
The FDK team created learning opportunities that 
provoked, excited and challenged the students. The 
whole class created a chart of things they knew about 
dinosaurs as well as a chart of questions they had about 
dinosaurs.  Books were brought in from the library and 
the students were able to research answers to their 
questions at the Paleontology Research Department.  
Research was also conducted using the Smart board.  A 
variety of toy dinosaurs were provided as well for the 

students to study and record characteristics such as 
spikes, plates and tails.  The students also brought in their 
own books and toy dinosaurs to share with classmates.  
The students have enjoyed identifying the dinosaurs and 
recording the names.
 
In the Math Centre, 
students were able to 
“roll a dino.”  The SAT 
came into our class 
and shared a dinosaur 
spinner activity as well 
as a number matching 
activities. In the Paint Centre, 
dinosaur pictures were painted 
and proudly displayed.  In the Writing Centre, students 
wrote about being dinosaurs.  Luckily, most of the 
students chose to be herbivores rather than carnivores.  
In our Block Centre, students had fun creating caves and 
jungles for the dinosaurs.
 
Dinoland gave students the opportunity to become 
paleontologists. They experienced an exciting dinosaur 
dig.  They dug up some cool bones and fossils.  We 
made some amazing fossil dough for the students to use 
along with some rocks, toy dinosaurs and twigs. We look 
forward to so many more inquiry experiences.
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Developing shared leadership capacity and improving practice involves collaborative professional learning to shape 
a current, shared, and deep understanding of when and why instruction is effective. Catholic Board Learning Plan, 

2013-2016, Responding Through Effective Instruction

RESPONDING THROUGH EFFECTIVE INSTRUCTION

DINOLAND – THE GREAT DINOSAURS LIVE ON IN FDK104

How can 
differentiated 

supports enhance 
student responses to 

inquiry questions?  

“We view children as competent, capable of complex thinking, curious, and rich 
in potential. They grow up in families with diverse social, cultural, and linguistic 

perspectives. Every child should feel that he or she belongs, is a valuable 
contributor to his or her surroundings, and deserves the opportunity to succeed. 
When we recognize children as capable and curious, we are more likely to deliver 

programs and services that value and build on their strengths and abilities.” 

Ontario Early Years Policy Framework, 2013, p.7. 
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At St. Edith Stein Elementary School, we realize that 
supporting Junior Kindergarten students in seamless 
transitions requires care and attention to the individual 

needs of each learner.  Our staff teams work diligently to 
support new learners by providing resources and activities 
which foster a sense of inclusion and belonging. Through 
faith-centred endeavours, our new Junior Kindergarten 
students share in the love of learning as they begin their 
journeys.  
 
Some of these initiatives include staff introductions on 
Registration Nights, Welcome to Kindergarten sessions, 
new entry learner interviews for student profiles, 
classroom tours for special needs students, small group 
entry, 1st day portraits with I’m in JK now badge and 
In God’s Image “Welcome, Hello” belonging song and 
activities.    
 
It is our goal to support our students in identifying their 
own unique personal interests, strengths and needs 
and to ensure that we provide a range of diverse and 
engaging learning opportunities to meet those interests. 

We believe that we are called to support all throughout our journey of life-long learning through growth, 
transformation, and witness; revealing “the hope that is within us” (1 Peter 3:15).  Catholic Board Learning Plan, 2013-

2016, Enhancing Transitional Practices

ENHANCING TRANSITIONAL PRACTICES 

TRANSITIONS, JUNIOR KINDERGARTEN STUDENTS

Staff at Robert F. Hall Catholic Secondary School are very 
attuned to Creating Catholic Conditions for Well Being, 
Learning and Leading.  This is especially evident in the 
school’s efforts to ensure every student’s transition from 
elementary to secondary school is informed, measured 
and reassuring for both them and their parents.  In 
addition to the various visits by Hall’s student support 
staff regarding incoming grade 8 students to our feeder 
schools, other teachers ensure that every transitioning 
student is positively linked into the school in some manner 
or another.  Having a relatively small student population 
has provided us with an unusual opportunity to assist 

our incoming grade 9 students to find their voice within a 
supportive community.
 
Early in September all grade 9 students participate in a 
two day overnight retreat led by teachers and senior 
students who form the school’s Link Crew at Teen Ranch 
just outside of Orangeville.  Activities are designed to 
help students become familiar and comfortable with 
those whom they will be sharing a common learning 
environment through activities that involve varying 
degrees of social risk taking in small groups comprised of 
individuals who they are unfamiliar with.  Other activities 
are designed to generate bonding experiences and to 
acclimatize the students to the school culture.  Of course 
the experience of “breaking bread” with groups of twelve 
four times over two days and sharing sleeping quarters 
with 3 or 5 others, immerses the students into their new 
school community.  It is an experience that none want to 
miss and that is a cornerstone of building the closely knit 
learning community that is Robert. F. Hall.

BREAKING BREAD AND CREATING BONDS TOGETHER

BACKw
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Approaching the end of secondary education can 
be a very stressful time.  For students with diverse 
learning needs, the task of planning their future can 
be overwhelming. Limited life experiences and lack of 
mentorship can compound to make basic transitions a 
challenge. At St. Aloysius Gonzaga, we take concrete 
steps to support our students in Career Path.  
 
Based on the student’s experiences both in the classroom 
and in co-op placements, their strengths and areas 
for growth are laid alongside their expressed interests 
and the resources of the family to construct a realistic 
pathway to future employment.  Employment services, 
government funded programs, further education in 

preparation for college or apprenticeships, networking 
and community involvement are all discussed in the 
context of the student’s preparation for job readiness.  
 
A key component of the transition process is a meeting 
which is held with the family of each of our graduating 
students. Since parental involvement is such a crucial 
element for the success of students with diverse 
learning needs, our goal for the future is to engage 
the parents in the transition process as early as Grade 
10.  As with so many aspects in the lives of students 
in Career Path, success can be achieved through 
collaborative processes and building on student 
strengths.

ENHANCING TRANSITIONAL PRACTICES 

If we continue to intentionally engage collaboratively in transitional practices to support learner well-being 
and development, then learners will progress in their journey of self-discovery and self-direction toward 

vocation.Catholic Board Learning Plan, 2013-2016, Enhancing Transitional Practices

EASING THE TRANSITIONAL GAP BY BUILDING COMMUNITY

TRANSITIONING OUR DIVERSE LEARNERS TO ENSURE STUDENT SUCCESS

In the Fall, Our Lady of Mercy School held a Friendship 
Day to welcome the Grade Four students in the French 
Immersion program from Divine Mercy.  The Grade Four 
students had the opportunity to develop a relationship 
through cooperative play in various activities.  The Grade 
Eight Youth Faith Ambassadors shared their leadership 
skills through a scavenger hunt activity that allowed the 
students to become familiar with their new school as well 
as celebrating in a wonderful liturgy.  The students together 
shared in the excitement of new faces and friendships 

as they prepared for the transition in September, 2014.  
A special thanks to our staff members for working 
collaboratively to support this successful day.  This 
Friendship Day helped to unite two school communities 
that will journey together through the French Immersion 
program.   

Bienvenue to our Grade Four students from Divine 
Mercy!!!

FRIENDSHIP DAY TO WELCOME FRENCH IMMERSION STUDENTS

St. Cecilia Catholic Elementary School and Notre Dame 
Secondary school have implemented a variety of initiatives 
to support student transitions from the Elementary to the 
Secondary panel.  The schools have worked to support 
transitions through traditional methods, by ensuring 
participation in cross panel IPRCs, transition meetings 
between Intermediate, Special Education Staff and 
Secondary Student Success Teachers. Administrator 
transition meetings, student visits to Notre Dame, Notre 
Dame Band visits to St. Cecilia School, and student 
participation in the Get ready Get Set program in August, 
including parent information evenings.
 
In addition our communities have worked hard to expand 
on these supports by attempting to increase visibility and 
work cohesively to spread the message that although 
we are two unique schools, we work as one community 
to support students entrusted in our care.  This year 

Notre Dame Administration attended St. Cecilia’s Open 
House BBQ in September.  They spoke with the school 
community, shared a burger and met with families, 
providing the opportunity to build relationships with 
families and students.  Engaging together in outreach, we 
have collected clothing for toddlers to support parents in 
need within our community.  We have had Notre Dame 
parenting classes teach sign language to St. Cecilia 
Kindergarten students and have organized through Rising 
Stars, free Basketball Sessions for St. Cecilia’s grade 1 
and 2 students at Notre Dame Secondary.  

By working together we are spreading the message that 
our Catholic system is one community. When you enter 
Kindergarten at St. Cecilia through to when you step in the 
doors of Notre Dame at the beginning of that grade 9 year, 
we are connected, working together to ease transitions 
and support all families within our community.  
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ENHANCING TRANSITIONAL PRACTICES 

A Self-Directed, Responsible, Life-Long Learner examines and reflects on one’s personal values, abilities and 
aspirations influencing life’s choices and opportunities. Ontario Catholic School Graduate Expectations.

The Mississauga Brampton Central Family of Schools 
CARE class aims to assist and support learners in Grades 
1-6 with diverse learning needs. We honour the diversity 
of all students and in collaboration, strive to create a safe, 
caring, inclusive and healthy environment where students 
can learn with dignity, live with self-respect and grow in 

love and faith.  We believe that all students are able to 
establish the capacity to perform good actions according 
to a moral standard.  If we purposefully introduce 
students to a variety of tools, strategies and options, invite 
their voice and use a co-learning stance then students 
will be more likely to experience success in managing 
their learning and will be better able to self -regulate.  
Inspired by the virtues, weekly goals are established, in 
collaboration with the students.    Students in the CARE 
class have been learning about self-regulation through the 
use of the BE COOL program.  We are creating a class 
“Cool Tools” toolbox.  Each student will then be creating 
their own toolbox of “Cool Tools: a personalized set of 
items, tools, and strategies they feel are most helpful in 
making responsible choices, demonstrating confidence 
and a positive sense of self and respect for the dignity and 
welfare of others.

CARE CLASS: CATHOLIC APPROACH TO REBUILDING ESTEEM

At St. Simon Stock School the students are using “My 
Blueprint” to set goals, record community service hours 
and extra-curricular activities, create an individual pathway 
plan, register for high school courses and research career 
possibilities. As individual students complete inventories, 
the program spotlights their personal gifts and learning 
styles which, in turn, assists them in setting short and 
long term goals.  Our intermediate students spoke of their 
involvement in the program - “The fun part is how the 
program links all my personal information to a variety of 
future jobs and I can narrow those choices by choosing 
what level of education I want to complete…. It is really 
cool the way I can research which university I want to go 
to. The choices are endless.” Other students added: “I’m 
not just focusing on grade 9, but what courses to take 
and what personality characteristics (like leadership and 
social conscience) I want to develop in order to be a better 
person… I looked at the video of what the daily life of 

an engineer is like, and how they help make the world a 
better place.”  My Blueprint is a tool that provides vision, 
choices, personal gifts and endless possibilities. It helps 
students appreciate their future and become the best 
possible “me” that God calls me to be. 

STUDENTS DISCOVER THE BEST POSSIBLE “ME” IN THEIR BLUEPRINT 
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“Each one called by name”
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